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Why a new instrument, and what changes
One combined survey can measure both constructs; however, it is not validated until the researcher collectss the evidence, so instrument validation comes first. The CBRIS below is an original 48-item or short form of 20 items draft built on the published theory behind the CECE model (Museus, 2014; Museus & Shiroma, 2022) and the IROS domains (Bailey et al., 2011), with Cross's Nigrescence theory as the validity anchor. No item copies or paraphrases CECE or IROS wording; the researcher cites the theory, not their items.
Theoretical blueprint
The CBRIS has three parts: what the campus offers (Part A), what the student has internalized (Part B), and how much the student belongs (Part C). Part A follows the nine CECE indicators; Part B follows four IROS domains, each tied to a stage of Cross's Nigrescence model. The IROS Hair Change domain is folded into Appearance Alteration, so the items fit all non-White students rather than only Black students.
	Part
	Subscale
	Construct measured
	Theoretical source
	Items

	A. Campus Cultural Engagement
	Cultural familiarity
	Contact with people who share and understand one's background
	CECE: cultural relevance
	1–3

	A
	Culturally relevant knowledge
	Chances to learn about one's own community
	CECE: cultural relevance
	4–6

	A
	Cultural community service
	Chances to give back to one's community
	CECE: cultural relevance
	7–9

	A
	Cross-cultural engagement
	Meaningful work with peers across cultures
	CECE: cultural relevance
	10–12

	A
	Cultural validation
	The campus values one's culture and identity
	CECE: cultural relevance
	13–15

	A
	Collectivist orientation
	Shared rather than competitive success
	CECE: cultural responsiveness
	16–18

	A
	Humanized environment
	Caring relationships with faculty and staff
	CECE: cultural responsiveness
	19–21

	A
	Proactive philosophies
	Support that reaches students before they ask
	CECE: cultural responsiveness
	22–24

	A
	Holistic support
	At least one person who connects the student to help
	CECE: cultural responsiveness
	25–27

	B. Internalized Racial Oppression
	Biased history
	Accepting a deficit account of one's group's past
	IROS domain; Cross pre-encounter (miseducation)
	28–31

	B
	Devalued worldview
	Ranking one's group's culture below the mainstream
	IROS domain; Cross pre-encounter (assimilation)
	32–35

	B
	Appearance alteration
	Changing natural features to gain acceptance
	IROS domains (appearance, hair)
	36–39

	B
	Internalized stereotypes
	Believing negative stereotypes about one's group
	IROS domain; Cross pre-encounter (self-hatred)
	40–43

	C. Belonging
	Sense of belonging
	Feeling part of and valued by the campus
	CECE outcome pathway (Museus & Shiroma, 2022)
	44–48


Higher Part A scores mean a more culturally engaging campus; higher Part B scores mean more internalized oppression. The theory predicts that Part A rises with Part C and falls as Part B rises. That prediction becomes part of the validity evidence in Step 6 of the validation plan.
The draft survey long form
The survey has 48 items on a single 5-point agreement scale and takes about 12–15 minutes. Items marked (R) are reverse scored. Item order should be randomized within each part when the survey is put online.
Instructions to participants: Think about your experiences at this university during the current academic year. There are no right or wrong answers. Choose the response that best describes how you feel.
Response scale: 1 = Strongly disagree · 2 = Disagree · 3 = Neither agree nor disagree · 4 = Agree · 5 = Strongly agree
Part A. Campus Cultural Engagement
	#
	Item
	Subscale

	1
	I regularly meet faculty and staff here who understand where I come from.
	Familiarity

	2
	I can find other students on this campus who share my cultural background.
	Familiarity

	3
	Spaces on this campus feel familiar to the communities I grew up in.
	Familiarity

	4
	My courses include knowledge about my cultural community.
	Relevant knowledge

	5
	This campus gives me opportunities to learn more about my own cultural history.
	Relevant knowledge

	6
	Class discussions connect course material to issues my community faces.
	Relevant knowledge

	7
	This campus gives me ways to give back to my home community.
	Community service

	8
	I take part in campus projects that address problems in communities like mine.
	Community service

	9
	My coursework includes chances to serve communities that matter to me.
	Community service

	10
	I have meaningful conversations with students whose cultural backgrounds differ from mine.
	Cross-cultural

	11
	Campus activities bring students from different cultures together to work on shared problems.
	Cross-cultural

	12
	My classes give me chances to learn from peers of other racial or ethnic groups.
	Cross-cultural

	13
	Faculty here value the cultural knowledge I bring to class.
	Validation

	14
	My cultural identity is respected on this campus.
	Validation

	15
	I feel I must hide parts of my culture to succeed here. (R)
	Validation

	16
	Students here are encouraged to succeed together rather than compete with one another.
	Collectivist

	17
	My classes use group work that values collaboration.
	Collectivist

	18
	This campus feels like a community where people look out for each other.
	Collectivist

	19
	At least one faculty or staff member here genuinely cares about me as a person.
	Humanized

	20
	Faculty and staff here know me by name.
	Humanized

	21
	Faculty here are approachable outside of class.
	Humanized

	22
	Faculty and staff share information with me before I have to ask for it.
	Proactive

	23
	Someone on this campus has contacted me to check on my progress.
	Proactive

	24
	I only learn about campus opportunities if I search for them myself. (R)
	Proactive

	25
	There is at least one person on campus I could go to for help with almost any problem.
	Holistic support

	26
	Campus staff help me with non-academic needs, such as housing, money or family concerns.
	Holistic support

	27
	When I ask for help, I am connected to the right person quickly.
	Holistic support


Part B. Internalized Racial Oppression
These items ask about your racial or ethnic group, meaning the group you most identify with.
	#
	Item
	Subscale

	28
	My racial or ethnic group has contributed little to science and scholarship.
	Biased history

	29
	Most important events in history were shaped by people outside my racial or ethnic group.
	Biased history

	30
	The way textbooks describe my racial or ethnic group is mostly accurate.
	Biased history

	31
	I take pride in the historical achievements of my racial or ethnic group. (R)
	Biased history

	32
	The traditions of my racial or ethnic group are less valuable than mainstream American traditions.
	Devalued worldview

	33
	To be successful, people from my group should leave their cultural ways behind.
	Devalued worldview

	34
	I prefer music, art and literature that are not associated with my racial or ethnic group.
	Devalued worldview

	35
	The values of my cultural community guide how I live. (R)
	Devalued worldview

	36
	I have changed my natural appearance, such as my hair, skin tone or features, to be more accepted by others.
	Appearance

	37
	People from my group look more professional when they change their natural features.
	Appearance

	38
	I would feel more attractive if I looked less like a typical member of my racial or ethnic group.
	Appearance

	39
	I am comfortable wearing my natural hair and features in professional settings. (R)
	Appearance

	40
	Some negative stereotypes about my racial or ethnic group are true.
	Stereotypes

	41
	People from my group are less academically capable than people from other groups.
	Stereotypes

	42
	I sometimes feel embarrassed by members of my own racial or ethnic group.
	Stereotypes

	43
	People from my racial or ethnic group are as capable as anyone else. (R)
	Stereotypes


Part C. Belonging
	#
	Item

	44
	I feel that I belong at this university.

	45
	I feel like a valued member of this campus community.

	46
	I see myself as part of this campus.

	47
	I would recommend this university to someone from my community.

	48
	If I could start over, I would still choose this university.


Part D. About you
1. Classification: first-year, sophomore, junior, senior, graduate
1. Racial or ethnic identity (select all that apply), plus the one group you most identify with
1. Gender identity
1. First-generation college student: yes or no
1. Transfer student: yes or no
1. Age range: 18–20, 21–24, 25–29, 30 or older
1. Where you live: on campus or off campus
1. Major field (open text)
Short form: 20 questions
Each factor keeps at least three items, the minimum for a confirmatory factor analysis. The field test also gets smaller: at 5–10 respondents per item, about 300–400 completed surveys cover both halves, instead of about 500.
	Short-form #
	Item (number in the full draft)
	Factor
	In 15-item form

	1
	I can find other students on this campus who share my cultural background. (2)
	A1. Cultural relevance
	Yes

	2
	My courses include knowledge about my cultural community. (4)
	A1. Cultural relevance
	Yes

	3
	This campus gives me ways to give back to my home community. (7)
	A1. Cultural relevance
	No

	4
	I have meaningful conversations with students whose cultural backgrounds differ from mine. (10)
	A1. Cultural relevance
	Yes

	5
	My cultural identity is respected on this campus. (14)
	A1. Cultural relevance
	Yes

	6
	This campus feels like a community where people look out for each other. (18)
	A2. Cultural responsiveness
	No

	7
	At least one faculty or staff member here genuinely cares about me as a person. (19)
	A2. Cultural responsiveness
	Yes

	8
	Faculty and staff share information with me before I have to ask for it. (22)
	A2. Cultural responsiveness
	Yes

	9
	There is at least one person on campus I could go to for help with almost any problem. (25)
	A2. Cultural responsiveness
	Yes

	10
	My racial or ethnic group has contributed little to science and scholarship. (28)
	B. Internalized oppression
	Yes

	11
	The way textbooks describe my racial or ethnic group is mostly accurate. (30)
	B. Internalized oppression
	No

	12
	The traditions of my racial or ethnic group are less valuable than mainstream American traditions. (32)
	B. Internalized oppression
	Yes

	13
	To be successful, people from my group should leave their cultural ways behind. (33)
	B. Internalized oppression
	No

	14
	People from my group look more professional when they change their natural features. (37)
	B. Internalized oppression
	Yes

	15
	I would feel more attractive if I looked less like a typical member of my racial or ethnic group. (38)
	B. Internalized oppression
	No

	16
	Some negative stereotypes about my racial or ethnic group are true. (40)
	B. Internalized oppression
	Yes

	17
	People from my group are less academically capable than people from other groups. (41)
	B. Internalized oppression
	Yes

	18
	I feel that I belong at this university. (44)
	C. Belonging
	Yes

	19
	I feel like a valued member of this campus community. (45)
	C. Belonging
	Yes

	20
	I see myself as part of this campus. (46)
	C. Belonging
	Yes


The 20-item form keeps one item per CECE indicator and two per internalized oppression domain. The 15-item form keeps four relevance items, three responsiveness items, five internalized oppression items and all three belonging items. Neither short form has reverse-scored items, so scoring is a plain mean for each factor.
Take the 20-item form to the expert reviewers along with 6–8 of the dropped items as alternates. Scale development normally starts with more items than it keeps, so the alternates give the researcher replacements if any item fails the content review or the factor analysis.
Participant form: 20-item Likert version
This is the 20-item short form laid out the way participants see it, with one response circle per column. The section headings are neutral, so participants never see the factor names.
Cultural Belonging and Racial Identity Survey
Eligibility screening
Answer these three questions before you begin.
	#
	Question
	Yes
	No

	S1
	Are you 18 years of age or older?
	○
	○

	S2
	Are you currently enrolled as a student at this university?
	○
	○

	S3
	Do you identify as a person of color or a member of a non-White racial or ethnic group? (Students of mixed heritage who identify as people of color should answer Yes.)
	○
	○


If students answered No to any question, you are not eligible for this study. Thank you for your time and interest.
Researchers note: In an online survey, set skip logic so any No ends the survey on a thank-you page; that keeps ineligible responses out of the data. In the IRB protocol, justify the race-based criterion with the study's population, non-White students at HBCUs, and note that internalized racial oppression applies only to members of groups targeted by systemic racism. Age 18 or older avoids the need for parental consent.
Directions: Read each statement and think about your experiences at this university during the current academic year. Mark one circle per statement to show how much you agree or disagree. There are no right or wrong answers, and your responses are confidential.
SD = Strongly disagree (1) · D = Disagree (2) · N = Neither agree nor disagree (3) · A = Agree (4) · SA = Strongly agree (5)
Section 1. Your campus
	#
	Statement
	SD
	D
	N
	A
	SA

	1
	I can find other students on this campus who share my cultural background.
	○
	○
	○
	○
	○

	2
	My courses include knowledge about my cultural community.
	○
	○
	○
	○
	○

	3
	This campus gives me ways to give back to my home community.
	○
	○
	○
	○
	○

	4
	I have meaningful conversations with students whose cultural backgrounds differ from mine.
	○
	○
	○
	○
	○

	5
	My cultural identity is respected on this campus.
	○
	○
	○
	○
	○

	6
	This campus feels like a community where people look out for each other.
	○
	○
	○
	○
	○

	7
	At least one faculty or staff member here genuinely cares about me as a person.
	○
	○
	○
	○
	○

	8
	Faculty and staff share information with me before I have to ask for it.
	○
	○
	○
	○
	○

	9
	There is at least one person on campus I could go to for help with almost any problem.
	○
	○
	○
	○
	○


Section 2. Your racial or ethnic group
These statements are about the racial or ethnic group you most identify with.
	#
	Statement
	SD
	D
	N
	A
	SA

	10
	My racial or ethnic group has contributed little to science and scholarship.
	○
	○
	○
	○
	○

	11
	The way textbooks describe my racial or ethnic group is mostly accurate.
	○
	○
	○
	○
	○

	12
	The traditions of my racial or ethnic group are less valuable than mainstream American traditions.
	○
	○
	○
	○
	○

	13
	To be successful, people from my group should leave their cultural ways behind.
	○
	○
	○
	○
	○

	14
	People from my group look more professional when they change their natural features.
	○
	○
	○
	○
	○

	15
	I would feel more attractive if I looked less like a typical member of my racial or ethnic group.
	○
	○
	○
	○
	○

	16
	Some negative stereotypes about my racial or ethnic group are true.
	○
	○
	○
	○
	○

	17
	People from my group are less academically capable than people from other groups.
	○
	○
	○
	○
	○


Section 3. Belonging
	#
	Statement
	SD
	D
	N
	A
	SA

	18
	I feel that I belong at this university.
	○
	○
	○
	○
	○

	19
	I feel like a valued member of this campus community.
	○
	○
	○
	○
	○

	20
	I see myself as part of this campus.
	○
	○
	○
	○
	○


Section 4. About you
1. Classification: ○ First-year ○ Sophomore ○ Junior ○ Senior ○ Graduate
1. Racial or ethnic identity (mark all that apply): ____________; the one group you most identify with: ____________
1. Gender identity: ____________
1. First-generation college student: ○ Yes ○ No
1. Transfer student: ○ Yes ○ No
1. Age: ○ 18–20 ○ 21–24 ○ 25–29 ○ 30 or older
1. Where you live: ○ On campus ○ Off campus
1. Major field: ____________
Scoring (researcher only): Assign 1 (SD) to 5 (SA). Cultural relevance = mean of items 1–5; cultural responsiveness = mean of items 6–9; internalized oppression = mean of items 10–17; belonging = mean of items 18–20.
Scoring guide
Each subscale score is the mean of its items after reverse-scoring, so every score runs from 1 to 5. This scoring is provisional: the factor analysis in Step 4 decides which items stay and how they group.
1. Reverse-score items 15, 24, 31, 35, 39 and 43: new score = 6 − original score.
1. Average the items in each subscale (see the blueprint table) to get 13 subscale scores.
1. Part A total (Campus Cultural Engagement) = mean of items 1–27. Higher = a more culturally engaging campus.
1. Part B total (Internalized Racial Oppression) = mean of items 28–43. Higher = more internalized oppression.
1. Part C (Belonging) = mean of items 44–48. Higher = a stronger sense of belonging.
1. Leave a subscale score blank if a participant skipped more than one of its items.
Report the Part A relevance subscales (items 1–15) and responsiveness subscales (items 16–27) separately as well, since the CECE model treats them as two families.
Validation plan
Validation runs in seven steps, and each step has a rule for which items stay; the CBRIS counts as validated only after Steps 4–6 are met. The criteria follow DeVellis and Thorpe (2022) and Kline (2023), which summarize the classic thresholds.
	Step
	Who
	What you do
	Keep or revise rule

	1. Expert content review
	6–10 experts: HBCU faculty, student affairs staff, a counseling psychologist, a psychometrician
	Each expert rates every item's relevance to its subscale from 1 (not relevant) to 4 (highly relevant) and flags unclear wording
	Keep items with an item-level content validity index (I-CVI) of .78 or higher; the scale average (S-CVI/Ave) should reach .90 (Polit & Beck, 2006)

	2. Cognitive interviews
	8–12 HBCU students, Black and other non-White, across classifications
	Students read each item aloud, explain it in their own words and say how they chose an answer (Willis, 2005)
	Reword any item that two or more students read differently from its intent

	3. Pilot
	30–50 students
	Run the full online survey; time it and check every item's spread of answers
	Flag items where more than 80% choose the same end of the scale; confirm it takes under 15 minutes

	4. Field test and factor structure
	About 500 students, randomly split into two halves of about 250
	Half 1: exploratory factor analysis (EFA) with parallel analysis to choose the number of factors. Half 2: confirmatory factor analysis (CFA) of that structure
	EFA: keep loadings of .40 or higher with cross-loadings under .30. CFA: CFI and TLI of .95 or higher (.90 acceptable), RMSEA .06 or lower (.08 acceptable), SRMR .08 or lower (Hu & Bentler, 1999)

	5. Reliability
	Field-test sample; optional retest of 50 students after 2–3 weeks
	McDonald's omega and Cronbach's alpha for each subscale and part
	Omega and alpha of .70 or higher; retest correlation of .70 or higher

	6. Validity evidence
	Field-test sample
	Convergent: Part B should correlate positively with the Cross Racial Identity Scale Pre-Encounter subscales (Vandiver et al., 2002). Predictive: Part A should correlate positively with Part C. Invariance: test whether the structure holds for Black and other non-White students, and across gender (Chen, 2007)
	Correlations in the predicted direction; invariance holds if CFI drops by no more than .01 at each step

	7. Main study
	The main study sample, or the field-test data if approved
	Answer the research questions with the validated scores
	Report Steps 1–6 in the methods and the results in the findings


Two cautions apply. First, about 250 per half is the low end for 48 items (5–10 respondents per item), so aim for 500 or more completed surveys across participating HBCU sites. Second, the CRIS needs its own permission check before you add it in Step 6; if it is not available, use Part C as the main criterion measure.
Permission to use and citation
The CBRIS is the original work of Micheal McGee. It may be used only with the author's permission. Request permission at doclobe.com/assessment-research.html#use or by email to doclobe23@gmail.com.
1. Participants must take the CBRIS on doclobe.com/cbris.html and choose "For me and for Doc Lobe research," so their anonymous answers join the norming study. Do not copy the items into another survey platform.
2. Use the study code Doc Lobe provides (for example, doclobe.com/cbris.html?code=YOURCODE) to receive your group's anonymous summary results.
3. Obtain IRB or ethics approval before using the CBRIS in research.
4. Cite the author: McGee, M. (2026). Cultural Belonging and Racial Identity Survey (CBRIS) [Measurement instrument, research version 1.0]. Doc Lobe Teaching, Learning, and Research Firm. https://doclobe.com/cbris.html
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